
 
 

 
Understanding how students enrolled on sport degrees 
perceive their learning to be impacted whilst teaching 
restrictions are present due to COVID-19 

 

Produced on behalf of the British Association of Sport and Exercise Sciences (BASES) by 
the BASES Education & Teaching Special Interest Group Steering Committee. 

 

FOREWORD BY THE CHAIR OF BASES 

This work is part of the continued support BASES is committed to providing to the Sport and 
Exercise Science (SES) community during the Pandemic.  

This report identifies the hard work and commitment from lecturers across the SES profession, 
ensuring students continue to grow in their knowledge, skills and application despite learning 
in a different way to the traditional face-to-face sessions. Lecturers should be commended for 
their hard work, especially with creating exciting and engaging material for online learning, 
often with short notice. In releasing this document, it is recognised that a lot of work will already 
have been undertaken to prepare for the current term of teaching. However, where areas of 
improvement have been raised by students, many of the practical suggestions to address 
these concerns can be achieved relatively easily. At the very least, this document will stimulate 
self-reflection and hopefully professional dialogue across the sector. 

Looking ahead, BASES may need to reflect on how it supports its student members in 
obtaining the practical skills they may have missed out on, working with the SES community 
to facilitate relevant opportunities. Longer term, this document raises an important question 
for the sector to begin considering, in terms of whether blended/hybrid learning is a mode of 
study that is recognised and endorsed by the Undergraduate Endorsement Scheme (BUES).  

May I wish you every success with the coming teaching semester and thank you for your 
continued support of SES students.  

 

  

Prof Richard Tong FBASES 

 

 

  

https://www.bases.org.uk/spage-organisations-bases_undergraduate_endorsement_scheme.html
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What this document is, and what it is not 
This report is written for lecturers in higher education who teach on undergraduate sport and 
exercise science related degrees. The term ‘lecturer’ is used frequently throughout this 
document. It is necessary to recognise that in this context, ‘lecturer’ encompasses any 
individual involved with delivering teaching material to students; academics, students involved 
as laboratory demonstrators, Graduate Teaching Assistants, Postgraduate Students etc.). 

This report compiles the responses from an online survey which investigated how students 
enrolled on sport and exercise science related degrees perceive their learning to have been 
impacted whilst teaching restrictions are present due to COVID-19. The results section 
contained within this report is structured using a number of sub sections. These sub sections 
have been taken from those used in the survey. Within this report, each sub section concludes 
with an interpretation of the main findings, along with suggested changes to implement. These 
suggestions are not meant as a ‘rule book’ or opportunity to berate colleagues who choose 
not to adopt certain approaches, rather, to stimulate self-reflection and professional dialogue. 
It is hoped that this document reaffirms the many lecturers who use teaching practices 
perceived as excellent by their students and also encourages lecturers to think about whether 
subtle changes are needed in their teaching practice, enabling them to better support the 
students they teach.   

 

Executive summary 
The British Association of Sport and Exercise Science (BASES) Education and Teaching 
Special Interest Group Steering Committee developed an online survey, aimed at 
understanding how students enrolled on sport and exercise science related degrees perceive 
their learning to have been impacted whilst teaching restrictions are present due to COVID-
19. The survey comprised a maximum of 43 questions (precise number determined through 
participant response) and ran between 8th December 2020 and 11th January 2021. Eligibility 
to participate required the student to be studying at undergraduate level, be over 18 years of 
age and studying on a sport and exercise science related degree programme. Some 
responses in the survey required analysis of free text comments. This was completed using 
content analysis. 104 responses were provided from the student body across 23 institutions. 
Whilst the sample size is relatively small, representing approximately one quarter of 
institutions in the U.K. delivering sport and exercise science related degrees, the free text 
comments are rich and evidence excellent engagement from those who completed the survey. 
A summary of the key findings is included below. 

Future employment. Comment: Half of students believe the teaching they are receiving is 
still helping them prepare for a job in the sector. However, one quarter of students do not and 
it is attributed to the lack of practical sessions being delivered. Recommendation: Whilst 
current COVID-19 restrictions mean this issue is outside of our immediate control, once 
restrictions ease, one solution to mitigate these negative concerns would be through providing 
an opportunity for students to attend the laboratory/practical sessions (possibly during the 
summer period) to ‘catch up’ on the practical skills they have missed – there are obvious 
resourcing implications associated with this. 

Improvements to teaching. Comment: When students were asked what they wanted their 
lecturers to START, STOP and CONTINUE doing to improve their learning for next semester, 
responses were clear. Lecturers who are not offering live lectures should (if possible) consider 
making these available to students (recording them too) and when live sessions are available, 
make them interactive through discussion. Students also want learning material to be easy to 
locate, be consistent in terms of where these resources are located and be given time ahead 



    

3 
 

of the session to review. Students would also appreciate notification when this material is 
available. Recommendation: Lecturers teaching within the same course should consider 
agreeing how and where learning materials are provided, along with sending students an 
announcement (via email or through the learning platform) when weekly content has been 
uploaded. Within teaching sessions, increased interactivity could be achieved through 
questioning, or through posting polls and surveys to capture whole audience response and 
then building these responses into the session to promote further discussion.   

Approaches to teaching. Comment: Lecturers are using a variety of approaches to facilitate 
student learning, both online and face-to-face. Live lectures and pre-recorded lectures are the 
most frequently used approaches to facilitate learning online. Practical/computer sessions 
were the most frequently used approaches to facilitate learning face-to-face, with live lectures 
and seminars also used. When students are learning online, reading books/journals and 
completing self-directed tasks were perceived as least helpful to facilitate their learning. This 
response is likely attributed to the limited interactivity associated with these tasks. Over a 
quarter of students reported a lack of confidence with using their online learning platform to 
engage with their learning, irrespective of year of study. Recommendation: Throughout the 
year, it may be useful to check student understanding with using their learning platform and 
provide appropriate support/training where relevant. Lecturers may want to consider 
embedding increased interactivity with reading and self-directed tasks, which may include a 
formative assessment, based upon what the student has read, or critiquing the article/self-
directed task in a follow-up discussion group or tutorial. 

Student advice for learning. Comment: Students provided advice to fellow students on how 
to succeed with their learning. Many of the responses students provided were practically 
orientated, focussing on appropriate time planning, keeping up with learning activities and 
engaging in the learning material. Recommendation: Students are advocating the importance 
of engaging (e.g., sharing their opinions in lectures). It is important that lecturers provide 
opportunity for students to engage in their teaching sessions. As students settle into a new 
term, it may also be helpful to provide resources/dedicated time in their sessions to 
(re)educate them on the importance of time planning and how to structure their week. 

Disability. Comment: Sixteen of the seventeen students who reported a disability felt that their 
additional needs had not been fully met this semester. They felt that extra support could have 
been provided. Lecturers (and the wider support mechanisms within an institution) may need 
to consider how to better support sport degree students who have additional needs 
surrounding reading/writing and anxieties relating to perception of workload. 
Recommendation: With lecturers providing supplementary reading material to support remote 
learning, it is important to be mindful of the accessibility/appropriateness of these documents. 
Alternatives to supplying reading material include recording short podcasts (to communicate 
ideas and theory) or recording short videos (for instructional purposes).  

Future for the sector. Comment: If starting their degree again, students appear divided 
between choosing face-to-face learning, or blended/hybrid learning, with no clear preference 
between the two; very few students would choose to only study online. Recommendation: The 
sport and exercise science profession needs to consider whether blended/hybrid learning is a 
mode of study that is adopted for the future and the potential impact for the Industry/Graduate 
Employability. This approach also requires consideration by BASES and the Undergraduate 
Endorsement Scheme (BUES). By studying through a blended/hybrid manner (where 
students are only physically in a laboratory/practical environment at specific times of the year), 
students may not spend as much time in a practical setting and therefore limit the technical 
skills and competencies they acquire, which could impact BUES course accreditation. 
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Background / Rationale 
The British Association of Sport and Exercise Science (BASES) Undergraduate Endorsement 
Scheme (BUES) is the recognised standard for sport and exercise science undergraduate 
degree programmes in the U.K. Endorsement is awarded to courses that provide the 
necessary foundation of knowledge, technical skills and competencies required for students to 
succeed in the profession.  
  
During the COVID-19 pandemic, students have been required to learn using unfamiliar 
approaches. This includes learning online, in a blended/hybrid environment and operating 
under restricted laboratory conditions. Due to local government restrictions, many 
institutions have not been able to run physical laboratory practicals, or placements and have 
instead been required to exclusively teach online; laboratory practicals and placements are a 
key element of the BUES ‘skills’ criteria. The importance of acquiring practical skills is similarly 
reflected in the Quality Assurance Agency (QAA) subject benchmark statement for sport 
(QAA, 2019). 
  
A recent BASES position stand on the ‘reopening’ of sport and exercise science departments 
in higher education after lockdown (Smith et al., 2020) outlined that ‘many 
Universities are operating under Emergency Assessment Regulations…….’. Resulting in 
assessment approaches different to those previously approved by BUES. Irrespective of these 
changes in assessment strategies ‘BASES is happy to support institutions who currently have 
BUES scheme endorsement……and confirming programme endorsement irrespective of 
assessment’.   
  
Whilst BASES will continue to support institutions with BUES scheme endorsement, we 
currently do not know what impact these changes (in terms of learning and assessment) have 
had on student learning, specifically when aligned to the BUES key criteria; the criteria have 3 
broad areas:  

1. Knowledge  
2. Skills  
3. Application  

   
Using an online based survey, the current study sought to understand how students enrolled 
on sport and exercise science undergraduate degree programmes perceive their learning to 
be impacted whilst teaching restrictions are present due to COVID-19.  The survey specifically 
sought to understand how learning has been impacted in relation to the BUES key criteria.  
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Methodology 
The study received endorsement from BASES and ethical approval from the institution where 
the data was aggregated and stored (Anglia Ruskin University – Cambridge). Participants 
were required to provide consent prior to undertaking the survey, obtained through a tick box 
at the start of the online survey. 
 
The survey (for full set of questions, see Appendix E) comprised a maximum 43 questions 
(precise number determined through response selection) and took approximately 20 minutes 
to complete. The survey ran between 8th December 2020 and 11th January 2021 and was 
delivered through Online Surveys (formerly BOS). Eligibility required participants to be an 
undergraduate student, over the age of 18 years and studying on a sport degree 
programme. The study was incentivised through the chance to win a £25 voucher. 
 
Content analysis was undertaken to understand and interpret the free text responses in the 
survey; the process of highlighting the presence of certain words, themes, or concepts within 
written text. Each free text comment was initially read, with a code assigned to that text. Codes 
were then grouped into categories and it is the categories which are presented in this report. 
This process was conducted for each (free text) question, with multiple codes allowed per 
participant per question. The coverage of a category (the frequency with which the codes 
associated with that category appeared in the free text comments) was calculated, with a 
maximum possible coverage of 1.0 (all free text comments were grouped within this one 
category). Categories with low coverage (<0.1) are not included in the main body of this report, 
but instead feature in the appendices. 
 
 

Results 
Demographics 
111 students responded. 7 responses were excluded (5 were not undergraduate students and 
2 did not provide consent to participate). This resulted in a total of 104 eligible responses. 
Responses were provided from a student body across 23 institutions (full list of institutions in 
appendix A, table A1).102 students were studying within the U.K. and 2 from outside the U.K. 
37 students were in their 1st year of study, 40 in their 2nd (middle) year and 27 in their 3rd (final) 
year of study. 29 students were classed as mature (>21yrs when they started their degree) 
and the remaining 75 students <21yrs of age. A range of ethnicities were captured in the 
survey; 1 Arab, 6 Asian/Asian British, 2 Black/Black British, 3 Mixed/Multiple ethics group, 88 
White and 2 preferred not to say1. 60 students were studying from student accommodation 
(halls of residence or private accommodation) and 42 were studying as a commuter student2; 
2 failed to register a response. 37 students were registered as online only, 67 students as 
blended/hybrid. No students were registered as face-to-face. 

 

 

 

 
1 The codes and descriptions adopted from the 2011 U.K. Census. 
2 A commuter student is defined as someone who travels to their place of study from their parental or 
family home, which they lived in prior to entering higher education – rather than having re-located to 
live in student/private accommodation. 
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Reflecting on the semester 
Students were asked to reflect on the semester, considering if it had helped them prepare for 
a job both within and outside of the sport and exercise science sector. Students were also 
asked to think about what elements of teaching practice would best support their continued 
learning into the next semester.  

Over half of responders (52%, n=54) thought their overall learning experience had helped 
prepare them for working in the sector (Q25.1). This is compared to 25% of responders who 
thought it had not helped prepare them for working in the sector (Figure 1). When responding 
to Q25.2 ‘Your overall learning experience has negatively impacted the likelihood of securing 
employability once you have graduated’, posed to encourage thoughts beyond the sport and 
exercise science sector, 43% (n=44) felt that their learning experience had not been 
detrimental toward securing employability. This is compared to 16% (n=16) who did feel their 
experience had negatively impacted likelihood of securing employment. 41% (n=42) were 
unsure. 

 

Figure 1. Student view of whether their learning experience has helped prepare them for 
working in the sport and exercise science sector (Q25.1). 

 
Figure 2. Student view of whether their learning experience has negatively impacted the 
likelihood of securing employability once graduated (Q25.2). 
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Students considered what they would ask their lecturer(s) to START doing to improve their 
learning next semester (Q26). Nine categories were identified from the codes in the text. 
Students want face-to-face sessions (coverage 0.25), Tutorials/small groups (coverage 0.15) 
and Live (online) sessions (coverage 0.15). The remaining 6 categories (coverage <0.1) are 
listed in appendix B, Table B1. A selection of quotes to contextualise each category is included 
below. 

Face-to-face sessions: “Where possible, facilitate more in person teaching and practical lab 
sessions”, “To be able to do hands-on stuff and not just have to sit in front of a computer for 
long durations” and “Give us the opportunity to use the equipment/software to solidify/check 
learning”. 

Tutorials/small groups: “More tutorials”, “More small group seminars” and “More online one to 
one session”. 

Live (online) sessions: “More live sessions”, “…have regularly scheduled live, interactive 
lectures” and “live lectures wherever possible”. 

 
When students were asked what they would ask their lecturer(s) to STOP doing to improve 
their learning for next semester (Q27), seven categories were identified from the codes in the 
text. Students want lecturers to stop providing sessions with little interactivity (coverage 0.39). 
Responses identified both the use of pre-recorded material and lack of interaction when 
presenting live; 

“Leaving student to deal with lecture content without any support or interaction”, “Just talking 
through a power point”, “Just uploading videos and asking us to do it in your own time”, “Going 
fast on live lectures”, “….pre recorded lectures as I do not believe they help anywhere near as 
much as live ones” and “…..stop just posting the lectures online and instead provide live 
versions of all content”. 

Students want lecturers to stop using Breakout rooms (coverage 0.15), providing inaccessible 
learning (coverage 0.13) and poor communication (coverage 0.11). The remaining 3 
categories (coverage <0.1) are listed in appendix B, Table B2. A selection of quotes to 
contextualise each category is included below. 

Breakout rooms: “ …….no one talks in them”, “barley anyone goes in them so no one does 
anything for the duration of the task” and “……there is awkward silence”. 

Inaccessible learning: “Putting up content on CANVAS [leaning platform] in a messy, hard to 
understand format”, “Keep the formatting of lectures similar between each week” and “Making 
online sessions three times the length of the original lectures in university”. 

Poor communication: “not enough communication”, “time taken to respond to emails”, “putting 
pre-recorded lectures up without notifications”. 
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When asked what students would want their lecturer(s) to CONTINUE doing to improve their 
learning for next semester (Q28), eight categories were identified from the codes in the text. 
Live Lectures (coverage 0.22), recording lectures (coverage 0.16), providing formative 
assessment (coverage 0.13) running lab/practical sessions (coverage 0.13) and ensuring 
interactivity in sessions (coverage 0.11). The remaining 3 categories (coverage <0.1) are listed 
in appendix B, Table B3. A selection of quotes to contextualise each category is included 
below. 

Live Lectures: “Live sessions”, “Keep doing the live lectures” and “Having live lectures”.                         

Recording lectures: “Continue with the recorded lectures” and “Providing recordings is 
excellent, as allows an easy way to refresh/revise knowledge”. 

Providing formative assessment: “Giving us small ungraded quizzes to do to prepare us for 
exams”, “practice quiz's and questions before tests” and “Quiz after lectures”. 

Running lab/practical sessions: “lab sessions” and “lab practicals”. 

Ensuring interactivity in sessions: “Ask questions”, “Interactive learning” and “Using interactive 
methods to engage us”. 

 

Interpretation 
Students want to return to laboratory/practical sessions and face-to-face teaching. They do, 
however, recognise that this absence was beyond the immediate control of the lecturer e.g., 
“depending on the restrictions…..”and “…..but there is nothing the lecturers can do about this” 
was often written. When it is possible for all sport related courses to return to the laboratory, 
readers are directed to the recent BASES position stand on the ‘reopening’ of sport and 
exercise science departments in higher education after lockdown (Smith et al., 2020). 

 
Half of students believe the teaching experience they are receiving is still helping them prepare 
for a job in the sector, however, one quarter of students do not (Figure 1). These findings are 
similarly reflected when considering employability once graduated (Figure 2). A subsidiary 
analysis was undertaken, investigating the free text comments only from those who provided 
a negative response to Q25.1 (the 25% highlight in Figure 1). The main category which 
emerged from the codes regarding what students wanted lecturers to START doing was 
providing practical sessions (with the use of equipment) (coverage 0.42 of all codes from 
negative responders); this response was not associated with any particular year group (1st 
year – 7 responses, 2nd [middle] year - 13 responses, 3rd [final year] - 6 responses). These 
results may indicate that the lack of practical sessions is causing this subset of students to 
perceive their future employment within the sector to be at risk. Obviously, this interpretation 
must be treated with caution and only through directly interviewing students could this be 
confirmed. One solution to mitigate these negative concerns would be through providing an 
opportunity for students to attend the lab (possibly during the summer period) to ‘catch up’ on 
the practical skills they have missed – there are obvious resourcing implications associated 
with this approach though. Readers are also referred to the BASES Position Stands on 
Graduate Internships (Pye et al., 2013) and Curriculum-based Work Placements in Sport and 
Exercise Sciences (Board et al., 2014). 
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Students want live sessions to CONTINUE and those students not currently receiving these 
sessions want them to START. Students also want sessions with little interactivity to STOP. 
This is considered both in terms of pre-recorded material which offers little engagement and 
live sessions which do not provide opportunity for students to share their views or opinions. It 
is important to recognise that students value having recorded material as an option to return 
to after the session, but this is in addition to live sessions. The key message here is that 
lecturers who are not offering live lectures should (if possible) consider making these available 
to students (recording them too!) and when live sessions are available, make them interactive 
through discussion. Interactivity could be achieved through questioning, or through posting 
polls and surveys to capture whole audience response and then building these responses into 
the session to promote further discussion. 
 
Whilst lecturers are making use of breakout rooms during live sessions to promote interactivity, 
when there is little interaction between students in the breakout room (student reluctance to 
turn on their camera, unmute their microphone, or type into the chat), this is not received 
positively by fellow students. The introduction of Cooperative Learning Structures may 
facilitate engagement. Effective management of multiple breakout rooms is logistically 
challenging. It is not realistic to expect a lecturer to ‘jump’ into multiple rooms to facilitate 
discussion. Approaches which may improve engagement in breakout rooms include setting a 
very specific task to complete, as opposed to simply ‘discuss’, assigning a breakout room 
‘leader’ who is responsible for collating responses and summarising the discussion to the 
entire cohort post breakout room, and lecturers making use of their postgraduate research 
students to manage breakout rooms and guide discussion.  
 
Students want formative assessments to continue, as a way of checking their understanding. 
Free text comments highlighted their appreciation of quizzes (multiple choice) as a mechanism 
to check their understanding. Students also want tutorials/small group discussion to continue, 
presumably as another approach (in addition to formative assessments) to reinforce their 
learning. Students want small group discussion to continue, albeit not in breakout rooms, 
which may indicate that they want lecturers to lead these discussions, rather than being 
student self-led as is the case in breakout rooms. 

It is important for lecturers to continually reflect upon their methods of communication with 
students, in terms of designing learning resources and direct communication with them. 
Students want learning material to be easy to locate and consistent in terms of where 
resources are located. Students would also appreciate notification when this material is 
available, with time ahead of the session to review. These requests may appear unreasonable 
or unrealistic in the current climate where lecturers are often redesigning learning material to 
be appropriate for online learning, with little time ahead of the timetabled session. However, 
these student requests could be achieved relatively easily through lecturers teaching within 
the same course agreeing how and where learning materials are provided, along with sending 
students an announcement (via email or through the learning platform) when weekly content 
has been uploaded.   
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Knowledge 
This section sought to understand how students are acquiring knowledge and which 
approaches used by their lecturer(s) were particularly helpful for their learning. Students were 
asked to select all teaching methods which have been used to facilitate their learning. From 
these responses, students were then asked to select those which they had found helpful to 
facilitate their learning. Students were able to select multiple options. This question was asked 
separately for their learning online (including both online only and blended/hybrid student 
responses) and face-to-face learning (including only blended/hybrid students – this sample 
did not include any face-to-face only students). This section also asked students about their 
confidence with using online learning platforms and for whom it was appropriate, the number 
of hours they spent on campus and the measures put in place by their institution to protect 
them from COVID-19.  

 

Approaches to online teaching (Q4-7) 

Live lectures and providing pre-recorded lectures were the most frequently used approaches 
to facilitate learning online (n=99 and 94, respectively, Figure 3). The provision of book 
chapters/journals articles to read, self-directed tasks and seminars were used frequently by 
lecturers (n=72, 69 and 67, respectively), in addition to tutorials, posting videos and discussion 
groups (n=58, 58 and 49, respectively). Podcasts and vlogs/blogs were used, but to less extent 
(n=16 and 5, respectively). The largest difference between what lecturers used to facilitate 
learning online and what students perceived as being helpful to facilitate their learning 
(difference between black and grey data in Figure 3) was reading books/journals and 
undertaking self-directed tasks (difference of 31 and 28, respectively). The use of seminars, 
tutorials, discussion groups and pre-recorded lectures also had a large difference (n=23, 23, 
22 and 21, respectively), as did live lectures and videos, but to less extent (n=14 for both 
options).  

 

Approaches to face-to-face teaching (Q9 & 10) 

Practical/computer sessions was the most frequently used approach to facilitate learning face-
to-face (n=49, Figure 4). Live lectures and seminars were used frequently by lecturers (n=33 
and 31, respectively), in addition to discussion groups, tutorials, and self-directed tasks (n=16, 
16 and 15, respectively). The provision of book chapters/journal articles to read and watching 
videos were used, but to less extent (n=12 and 11, respectively). Students perceive few 
differences between what lecturers used to facilitate learning face-to-face and what they 
perceived as being helpful to facilitate their learning. The use of seminars (difference of 7) and 
live lectures (difference of 5) being the perceived worst, albeit with a small number of negative 
responses. 
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Figure 3. Options used to facilitate student learning in an ONLINE environment (black 
responses) and those which were helpful in facilitating learning ONLINE (grey responses) (Q4-
7). Ranked in order of frequency used by the lecturer. 

 

 

Figure 4. Options used to facilitate student learning in a FACE-TO-FACE environment (black 
responses) and those which were helpful in facilitating learning FACE-TO-FACE (grey 
responses) (Q9 & 10). Ranked in order of frequency used by the lecturer. 

 

The number of hours students were on campus each week varied between a minimum of 1hr 
to a maximum of 30hrs (Q8). The average time spent on campus was 3.8±3.8hrs. The number 
of hours students were on campus each week was likely a combination of the specific 
requirements of their course and whether they needed to make use of library/computer 
facilities to support their learning. 
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Students were asked to rate their overall confidence with using online learning platforms to 
engage with their learning (Q11). 62% (n=59) of students were confident with using their online 
learning platform to engage with their learning. 27% (n=28) were not confident. Surprisingly, 
student level of confidence with using their online learning platform was not associated with 
their year of study, as highlighted in Figure 5. 

 

Figure 5. Student perception of their confidence with using online learning platforms to engage 
with their learning, split for year of study (Q11). 

 

96% (n=100 students) reported that they felt their institution had put sufficient measures in 
place to protect them from COVID-19 and keep them safe (Q12). This is compared to 4% 
(n=4) who did not think sufficient measures had been put in place. Students reported a number 
of measures put in place by their institution to protect them from COVID-19 (Q13). Online 
learning was highlighted as the main measure to protect students. For those who physically 
attended their institution, students reported that the guidance mandated by government was 
followed (use of face masks, 2metre + distancing, regular hand washing and use of PPE). In 
addition, institutions made use of one-way flow systems to reduce the chance of students 
passing each other. Smaller group sizes and the requirement to be in the same group 
(bubbles) throughout the semester were also highlighted. Additional measures included 
thorough cleaning of equipment before and after use, in addition to the requirement to use an 
online booking system to ensure numbers in a particular area (e.g., computer room) were 
monitored.  

 

Interpretation 
 A variety of options are being used by lecturers to facilitate student learning both online and 
face-to-face (Figures 3 & 4). For online learning, reading books and self-directed tasks were 
perceived as least helpful for student learning (Figure 3). It is important to consider the findings 
from this section alongside findings from Reflecting on the semester sub section, specifically, 
using the categories formed from analysing the free text comments in Questions 26, 27 and 
28 (START, STOP, CONTINUE questions). Where there are differences, as highlighted in 
Figure 3, this is likely due to students wanting sessions with little interactivity to STOP, or be 
adapted to include increased interactivity. Reading books/journals (which is likely set as a self-
directed task) is a necessary part of a student’s learning process and is not something these 
results are suggesting ceases. When reading books/journals and self-directed tasks were 
used in face-to-face sessions, relatively few students found this unhelpful for their learning 
(Figure 4), further suggesting that the activity is not the concern. Lecturers may want to 

0

5

10

15

20

25

30

35

40

45

50

Not at all confident Not very confident Neither Fairly confident Very confident

Re
sp

on
se

s (
%

)

1st

2nd (middle)

3rd (final)



    

13 
 

consider embedding increased interactivity within reading and self-directed tasks when set 
online. This may include a formative assessment, based upon what the student has read, or 
critiquing the article/self-directed task in a subsequent discussion group or tutorial. Lecturers 
could also provide a short, recorded audio summary of the reading, highlighting the key points 
which is only accessible after the student has completed the reading. 
 
Over a quarter of students lack confidence with using their online learning platform to engage 
with their learning (Figure 5). This is irrespective of year of study. Throughout the teaching 
semester, it may be useful to check student understanding with using their learning platform 
and provide appropriate support/training where necessary. Readers are directed to the 
resources provided by Jisc on developing digital literacies for further support (Jisc, 2014). 

 

 

Technical Skills 
This section asked students to consider how they were developing their technical skills, either 
in laboratory or practical sessions which make use of specialist software. 61% (n=63) of 
students reported having been given the opportunity to apply the knowledge they had learnt 
in a laboratory/practical environment (Q14); 39% (n=41) had not. When asked how important 
it was for them to gain laboratory/practical experience this semester (Q15), 70% of students 
(n=44) reported very or extremely important. 8% (n=5) reported that it was not at all or only 
slightly important (Figure 6). Of the 63 students who had undertaken laboratory or practical 
sessions, 76% (n=48) reported that they would benefit from a greater number of practical 
sessions in the next semester (Q15a). 
 
 

 

Figure 6. Student view regarding the importance of gaining laboratory/practical experience 
this semester (Q15). 

 
58% (n=60) of students had been given the opportunity to apply the knowledge they had learnt 
through using specialist software (e.g., performance analysis software, motion capture 
software or software for research methods, Q16). Of those 60 students who had used 
specialist software, 65% (n=39) thought the opportunity to gain this experience was very or 
extremely important. 10% (n=8) reported not at all or slightly important (Figure 7). When asked 
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about how important gaining experience using specialist software was for their career 
aspirations (Q17a) there was a more even spread in responses, with 17% (n=10) reporting 
extremely important, 28% (n=17) reporting very important, 26% (n=16) moderately important 
and 18% (n=11) slightly important (Figure 8).  
 
 

 
Figure 7. Student view regarding the importance of gaining experience using specialist 
software (Q17). “Not sure” did not receive any responses. 

 
Figure 8. Student view regarding the importance of gaining experience using specialist 
software for their career aspirations (Q17a). 

 
Students were asked about the approaches their lecturers had used to help develop their 
technical skills, either in a laboratory or practical session (Q15b). The following categories 
were developed from the free text comments. Delivery of practical session (coverage 0.45) 
and providing recorded material (coverage 0.18). Due to a number of negative free text 
comments, challenges with the lab (coverage 0.12) was also categorised. Remaining 
categories (coverage <0.1) are listed in appendix C, Table C1. A selection of quotes to 
contextualise each category is included below. 
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Delivery of practical session: “Practical labs collecting data which we need to use in our Lab 
reports or for our exams/data analysis”, “hands on - using equipment”, “Lab work moved 
outside to allow for exercise to be done in a safe outdoor environment”, “Showing us a 
procedure in person after explaining it”, “loads of interaction in the gym based practicals” and 
“Provided the opportunity to watch demonstrations and then have a go at different fitness 
tests, use of different software etc, just to have a go and get familiar before we use it properly”. 
 
Providing recorded material: “Recorded sessions for those self isolating, online data 
processing sessions”, “We’ve got archived videos of practice sessions” and “There have been 
plenty of tasks to go alongside practical videos and tutorials”.  
 
Challenges with the lab: “Not helpful, lack of demonstration by the lecturer. Following pages 
of written instructions is very hard for someone with reading difficulties”, “None. They just told 
me to watch back the recording and read the literature” and “we have only had 1 lab practical 
which simply isn’t enough as pre covid we would have 3+ a week.” 
 

Interpretation 
Students who were given the opportunity to attend laboratory/practical sessions mostly (70%) 
reported these sessions as very or extremely important and 76% reported that they would 
benefit from a greater number of practical sessions in the next semester. It would be helpful 
to better understand why 24% (n=15) of students did not think a greater number of practical 
sessions would be beneficial, especially since only 5 students thought lab sessions were not 
at all or only slightly important (Figure 6). Such an understanding may help improve the 
delivery of practical sessions going forward. 
 
The variations across the U.K. with regional restrictions regarding what was considered safe 
and appropriate to undertake in a laboratory/practical session is highlighted in the quotes 
contained within the Delivery of practical session (coverage 0.45). Some institutions were able 
to deliver sessions which were somewhat comparable to a ‘normal’ teaching year and as such 
more easily able to improve students’ technical skills. However, some lecturers were required 
to significantly adapt their practical sessions, such as only demonstrating to students without 
them participating. The limited exposure some students have experienced will likely have 
caused frustration and resulted in the negative quotes contained within the Challenges with 
the lab (coverage 0.12) category. These negative experiences for students should be 
considered alongside the interpretation of reflection on the semester sub section. One solution 
already suggested to mitigate similar negative concerns was through providing an opportunity 
for students to attend the laboratory (possibly during the summer period) to ‘catch up’ on the 
practical skills they have missed. 
 
 

Application of technical skills (beyond university) 
This section explored how placements (work undertaken outside of the student’s institution) 
has been impacted. 11% (n=11) of students reported that they expected to be on placement 
during last semester (Q18). Of those 11 students, only 3 were able to successfully undertake 
a placement (Q19). One student not able to undertake a placement (Q20) was supported to 
undertake an online tutoring scheme (n=1); no information was provided from remaining 
students. The student who was able to undertake a placement (Q21) was engaged with the 
analysis of performance data, remotely from the club (n=1); no information was provided by 
the remaining students. 
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Of the 11 students who expected to be on placement during the last semester, 4 believed 
changes to their placement had negatively impacted their ability to develop wider skills (e.g., 
communication, working in a multi-disciplinary team, meeting deadlines etc..). 7 students did 
not feel they had been negatively impacted. Not undertaking a placement impacted 1 student 
financially (10 students were not impacted, Q23) and 1 student also reported losing a position 
or role through not being able to undertake their placement (10 students were not impacted, 
Q24). 

Interpretation 
A relatively small sample of students (11%) expected to undertake a placement last semester. 
Very few (n=3) were able to successfully undertake their placement and the single student 
who provided details of their placement worked remotely, analysing player performance data. 
The limited number of placements which occurred last semester is a consequence of many 
sport clubs within the U.K. having been temporarily suspended or having very limited scope 
for operating during COVID-19. Some students (n=4) felt that their development of wider skills 
had been impacted through not undertaking their placement, but very few (n=1) had been 
impacted financially.  

 

 

Beyond COVID-19 – future learning 
With students currently learning in a number of different ways (online only and blended/hybrid), 
this has provided a unique opportunity to use student’s current experiences to shape the long-
term direction of delivering sport and exercise science in higher education. Students were 
asked to think beyond COVID-19, when restrictions do not apply to their education, and 
consider the choice they would make in how they would learn. Students were also asked to 
use their learning experiences to advise students entering higher education for the first time.  

If starting their degree again (Q29), 50% (n=52) would choose face-to-face, 42% (n=44) 
blended/hybrid and 8% (n=8) online only. Students were asked whether blended/hybrid 
learning has become their preferred way of studying compared to traditional face-to-face 
learning (Q30). 35% (n=36) selected yes, 37% (n=39) selected no, and 28% (n=29) selected 
not sure. Finally, students were asked whether online learning has become their preferred way 
of studying compared to traditional face-to-face learning (Q31). 13% (n=14) selected yes, 75% 
(n=78) selected no, and 12% (n=12) selected not sure. 

Interpretation 
If starting their degree again, students appear somewhat divided between choosing face-to-
face learning, or blended/hybrid learning (50% and 42%, respectively) with no clear preference 
between the two (blended/hybrid learning preferred to face-to-face learning, 38% and 35%, 
respectively). Many students (28%) also remain unsure whether they would choose face-to-
face or blended/hybrid learning. It is, however, clear that very few students would choose to 
only study online, with 8% choosing this option and 13% preferring it to face-to-face. A 
subsidiary analysis considering year of study within student response option shows a slight 
preference in face-to-face compared to blended/hybrid in 2nd (middle year) and 3rd (final year) 
of study (face-to-face vs. blended/hybrid, 2nd year n=21 and n=17, and 3rd year n=15 and n=10, 
respectively) but an even split in the 1st year cohort (face-to-face vs. blended/hybrid, n=16 and 
n=17, respectively). It is likely that the level of exposure to a particular mode of learning has 
partly influenced the student’s response. 

Results suggest that the sport and exercise science profession needs to consider whether 
blended/hybrid learning is a mode of study that is adopted going forward. This decision also 
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requires consideration by BASES and BUES. BUES accredits courses which provide the 
necessary foundation of knowledge, technical skills and competencies required for students to 
succeed in the profession. By studying through a blended/hybrid manner, students may not 
be spending as much time in a practical setting and therefore limiting the technical skills and 
competencies they acquire, which could impact on BUES accreditation. 

 

 

Beyond COVID-19 – advice for fellow students 
The survey also asked students to consider, from the experiences gained in this semester of 
teaching, what advice they would give a student who was about to start studying for the first 
time in January (Q32). Students were told that they could write a few words, a few sentences, 
or a more substantive comment. The advice that students provided was typically contained in 
a single sentence. Students provided a range of advice which was grouped into 8 categories. 
Plan & Organise (coverage 0.23), Engage (coverage 0.19), Keep up (coverage 0.16), Prepare 
for the journey ahead (coverage 0.11) and don’t go to uni (coverage 0.13). The remaining 3 
categories (coverage <0.1) are listed in appendix D, Table D1. A selection of quotes to 
contextualise each category are included below. 
 

Plan & Organising: “Keep a routine, don't study or take lectures in bed”, “Form routines and 
stick to them”, “Manage time well and keep on top of emails/announcements” “Schedule a 
timetable for your own studies and stick to it”, “Take frequent breaks when studying at home 
- Keep to a timetable even though you may only be doing lectures online”, “Do work at a time 
that best suits you”, “Keeping track of deadlines and set weekly goals/ tasks, not falling behind 
in your studies as it is hard to catch up”, “Plan ahead for each week and aim to complete each 
pre-recorded lecture as they are released in order to avoid getting behind”, “It can be very 
overwhelming but organisation is key” and “Treat studying like a job. Set a time to read and 
study every day.” 

 

Engage: “Contribute in zoom seminars/tutorials”, “Attend online lectures and engage with the 
lecturer when asking questions - Being on mute in group work online does not help”, “Take 
advantage of live sessions and Q&As, get as much feedback and engage as much as 
possible”, “don’t be afraid to ask questions, there are no stupid questions!”, “Get ahead, reach 
out if you need help. Do not suffer in silence. No question is a dumb question”, “Understand 
the importance of engaging online, and be confident to speak up. You'll get out of it what you 
put in! Don't hide behind the keyboard or screen - that breeds dangerous social behaviours 
that will hold you back in the real world” and “Make use of emailing lectures for help and 
feedback”. 

 

Keep up: “Keep up to date with work even when online as it is easier to fall behind”, “Don’t 
leave everything thinking you can catch up”, “Keep up with all the work, and read more than 
what is required of you”, “Keep up to date with pre-recorded lectures, they will help you keep 
on top of your studies”, “Try to keep up to date with recorded lectures and do them when they 
are scheduled so you don’t get behind” and “Make sure you keep up to date with all of the 
work each week so that you don’t fall behind as it can become stressful, do little bits of 
work/revision at a time.” 
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Prepare for the journey ahead: “Be prepared to increase your self motivation. Some online 
lectures may be difficult to attend as there's no 'physical' people and it's just a screen.”, “The 
work is very heavy and you need to stay on top of it”, “It feels easy but it isn't. Work hard all 
semester because it is hard to motivate yourself half way through” and “Stay active and stay 
healthy, it will take a mental toll on you”. 

 

Don’t go to uni: “Don't start this year, wait until the pandemic is over, as you may not receive 
the same experience as you were expecting”, “Don’t start now. Defer”, “hold off until 
September”, “Firstly defer the year” and “Take a gap year until things are more back to 
ordinary.” 

 

Interpretation 
Many of the responses students provide are practically orientated, focussing on appropriate 
time planning, keeping up with learning activities and engaging in the learning material. 
Students are advocating the importance of engaging and it is therefore worth re-emphasising 
the implications highlighted in section Beyond COVID-19 - Future learning (Qs 26, 27, 28 - 
START, STOP, CONTINUE) that lecturers provide opportunity for students to engage in their 
teaching sessions. As students begin a new term, it may also be helpful to provide 
resources/dedicated time in their sessions to (re)educate them on the importance of time 
planning and how to structure their week. 

 

 

Disability support 
From the 104 responses, 17 students reported a disability, some citing more than one disability 
and 6 students preferring not to provide a response to this question (Q39). Dyslexia was the 
most commonly reported disability (n=9), with ADHD (n=2), Anxiety (n=2), Autism (n=1), 
Cerebral palsy (n=1), Dyscalculia (n=1), Eremophobia (n=1) and Type 1 diabetes (n=1) also 
listed. 

These 17 students were asked to comment on the extent to which their additional learning 
requirements had been met this semester (Q41). Student responses ranged from not at all 
(n=2), to a small extent (n =4), to a moderate extent (n=6), to a large extent (n=4) and fully 
(n=1, Figure 9). Students also reported what aspects of teaching (or support from the wider 
learning environment, e.g., your library) had supported/met their additional needs (Q42) and 
what aspects of teaching had not met their additional needs (Q43). These responses are 
summarised in Table 1. 
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Figure 9. Frequency of responses from 17 students regarding the extent to which their 
additional learning requirements have been met this semester (Q41). 

 

Table 1. Students who reported a disability were asked to explain aspects of teaching (or 
support from the wider learning environment, e.g., your library) which have and have not 
supported/met their additional needs. Of note, there is no association between the order of 
the quotes in the left column and right column  

Met their additional needs Have not met their additional needs 
changes in assessment having no learning support and lack of 

response to emails sent 
provision of a support tutor or mentor limited support from library 
provision of computer programs not all staff being supporting 
online peer support the provision of material to support students 

studying online was only provided in written 
format and not having face to face support 
for writing assignments 

changes to how practical sessions are 
delivered 

 

 

Interpretation 
The number of students who reported a known disability within this survey sample (16%) is 
representative of the number of students in higher education with a known disability (16%, 
Parliament, House of Commons, 2020). It is positive that institutions are continuing to support 
students with the provision of tutors or mentors and computer software to enable students to 
continue with their learning, irrespective of mode of learning (Table 1). The adaptation of 
assessments to meet the students’ additional needs is also worthy of merit. However, it is 
unfortunate that from this sample, only 1 student felt that their additional needs had been fully 
met, with the remaining 16 students feeling that extra support could have been provided. 
These results indicate that lecturers/wider elements of the institution may not be fully 
supporting disabled students to the level they require.  

Whilst lecturers will be providing supplementary reading material to support remote learning, 
above what is normally provided within their teaching module (as evidenced in the Knowledge 
sub section of this report), it is important to be mindful of the accessibility/appropriateness of 
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these documents and whether students perceive that they are being given excessive 
reading/work to complete. Alternatives to supplying reading material include recording short 
podcasts (to communicate ideas and theory) or recording short videos (for instructional 
purposes). To support students with their writing, lecturers may wish to consider utilising 
formative assessment sessions where students peer review each other’s work, and other 
similar opportunities for students to share their work and receive feedback. 
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Appendices 
 

Appendix A - Demographics 
Table A1. Alphabetised list of institutions included in participants’ response  

Anglia Ruskin University 
Coventry University  
Durham University 
Edinburgh Napier University 
King's College London 
Leeds Trinity University 
Liverpool John Moores University 
London South Bank University 
Loughborough University 
Northumbria University 
Open University  
Plymouth Marjon University 
Robert Gordon University  
Swansea University 
University of Bath 
University of Brighton 
University of Derby  
University of Exeter  
University of Gloucestershire 
University of Hertfordshire  
University of Sunderland  
University of Surrey 
University of Worcester  
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Appendix B - Reflecting on the semester 
Table B1. Q26. What would you ask your lecturer(s) to START doing to improve your learning 
next semester?  

Category  Coverage Example quotes 
Summative assessment 
support  
 

0.09 “Being clear with assignments and be more 
helpful” 
“Explain in more detail, also help students with 
assignments” 

Communication 0.09 “Improve communication through emails” 
“more consistent emails or updates (via 
canvas [learning platform]) to help people 
understand what's happening”  

Interactivity 0.07 “More engaging” 
“Make more effort to make content engaging 
rather than……talking at us for 2 hours” 

Recorded material 0.07 “More pre recorded lectures” 
“The podcasts were a very useful learning tool 
as I was able to listen to them when out for a 
walk” 

Logistics 0.07 “lectures later in the day” 
“A better structure to the timetable” 

Formative assessments 0.06 “More mini tests for further feedback” 
“If we can't apply our knowledge in labs, then 
formative assessments would be useful”  

 

Table B2. Q27. What would you ask your lecturer(s) to STOP doing to improve your learning 
next semester?  

Category  Coverage Example quotes 
Perceived poor teaching  0.09 “Show some enthusiasm, enjoyment & passion 

in what you do!”  
“They can pick on people to talk during 
seminars/lectures online…….some people 
don't feel comfortable speaking on microphone 
especially”  

Only recording some 
lectures  

0.07 “Record all lectures and not just some” 

Pointless sessions 0.07 “Making us learn pointless information”  
“Tutorials that are not beneficial”  

 

 

Table B3. Q28. What would you ask your lecturer(s) to CONTINUE doing to improve your 
learning for next semester?  
Category  Coverage Example quotes 
Tutorials/drop in sessions 0.08 “More tutorials”  
Communication 0.08 “Replying to emails” 

“clear communication” 
Podcasts 0.06 “Podcasts with leading experts”  

“Podcasts”  
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Appendix C - Technical Skills 
 

Table C1. Q15.b. What approaches have your lecturer(s) used which have helped develop 
your technical skills, either in a lab or practical session? Write your response below. 
Category  Coverage Example quotes 
Small group sizes 0.09 “Smaller more frequent groups and staggered 

labs” 
“small groups for a focused approach” 

Live online sessions 0.09 “Live lecture covering course content, then 
working in groups to complete the tasks set 
from lecture”  
“Hands on practical sessions have continued 
for sports therapy. These have been 
augmented with online resources and tutorials. 
Where lab sessions have not be possible, pre-
recorded sessions can be viewed, with 
associated tests to develop understanding” 

Provision of material 0.06 “writing a step by step guide before lectures 
and labs”  
“Giving us the information about the topic and 
the tasks”  

 

Appendix D – Beyond COVID-19 
 

Table D1. Q32. From the experiences you have gained in this semester of teaching, what 
advice would you give a student who was about to start studying for the first time in January? 
[You can write a few words, a few sentences, or a more substantive comment.] 
Category  Coverage Example quotes 
Review 0.08 “Get ready to re watch the lectures back loads” 

“Take full advantage of learning being 
recorded so you can go back over it”  
  

Community 0.05 “Try to make friends online so that you can help 
each other complete the work because it isn't 
all clear” 
“make sure you have a good support system, 
studying …… can be very lonely, good friends 
and family can help make this better” 

Reflect 0.03 “Be very sure you want to come to university, 
as it takes hard work and sharp focus to do well 
in your degree subject”  
“consider your decision multiple times before 
start as situation can always get worse not just 
better”  
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Appendix E – Full survey 
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